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CURRICULUM, PEDAGOGY AND ASSESSMENT AT THE SERVICE OF THE RIGHT TO EDUCATION
Scottish Youth Parliament response
January 2026

The Scottish Youth Parliament is the democratic voice of Scotland’s young people. Our vision for Scotland is of a nation that values and practices the meaningful participation of its young people who realise their full potential. Our mission is to represent the voice of Scotland’s young people on issues affecting them, and to empower young people to champion and defend their rights.
As a youth-led organisation, we are constantly seeking the views of our MSYPs and other young people to ensure our policy positions represent their views and experiences as clearly as possible. This means that we have numerous opportunities to collect qualitative and quantitative data on a wide variety of issues. To ensure our response can accurately reflect the views of our members and the young people they represent, we pulled our information from various sources. These included:  
· SYP’s manifesto consultation took place from January to July 2025 with approximately 5,000 young people aged 11-26. 
· Workshops on education reform undertaken between July 2025 and January 2026. The workshops are part of a project funded by the Scottish Government.
The quotes used throughout are drawn from these sources and permission has been given to use them publicly. This response has been reviewed by Members of the Scottish Youth Parliament (MSYPs) involved in that work. 

Conception, design and implementation of the curriculum: 
To what extent is the curriculum organized around the imperatives to ensure learning needs and knowledge acquisition that, inter alia address contemporary challenges on the one hand, and ensure skill-life and competencies acquisition on the other. What are the challenges? 
Young people told us that the curriculum is old-fashioned and prioritises memorisation over practical life skills. Although Curriculum for Excellence, Scotland’s curriculum framework, includes skills for life and work, it is clear that young people’s living experiences of education are not achieving this. Young people in Scotland feel strongly that exams only measure memory, rather than learning, knowledge or interest and are not an accurate or fair way for young people to demonstrate their skills and talents.
“Young people are being increasingly left behind by our curriculum and assessments based simply on memory, with our system's concept designed during the industrial revolution to pump out factory workers: the skills desired in modern workplaces simply aren't taught anymore.”
[bookmark: _Int_1vCPYnrn]Young man aged 14-17, Glasgow

“Education has not changed at all in a fast-paced changing world. The 9-3 schedule and school bells are to prepare you for working in a factory [...] the idea of keeping your head down and shutting up just further suppresses childhood whim and excitement. Schools discourage curiosity. The education system does not work.”
Young man aged 14-17, Glasgow

“The current curriculum is based on telling us what we should do. We need to be taught what we CAN do.” 
Young person aged 14-17, Lothian

“Education has become less about learning and more about passing exams.” 
Young person aged 18-21, South Scotland

“Schools currently prepare you for exams, not learning and exploring subjects, finding your passions and pursuing what it is that gives you joy.”
Young man aged 14-17, North East Scotland

How does the curriculum incorporate intercultural understanding, local	languages, local knowledge and parallel knowledge systems?
Members of the Scottish Youth Parliament (MSYPs) strongly agreed that all young people should have the opportunity to learn frequently and often about different identities and experiences. Race, religion and sexuality were specific experiences young people felt there was not currently enough learning on. MSYPs agreed that a singular lesson on a topic is insufficient to create understanding and supportive communities and rather should be integrated throughout subjects and learning. There was consensus that Personal and Social Education (PSE) curriculum in particular needed to be completely revised and brought up to date with the current issues and concerns of young people. MSYPs thought that if young people were learning about the daily lives of other people, this had the “potential to be powerful in preventing discrimination.”
“With the growing community of ethnic minorities in Scotland, it is important for the curriculum to represent all young people of all backgrounds, rather than having a purely Eurocentric curriculum. Many students have already raised concerns around this issue, and it would be good to take action on this. There also needs to be a lot more education regarding racial incidents, since schools across Scotland have seen an increase in the number of reported incidents.”
Young woman aged 14-17, West Scotland

Which actors take part in curriculum decision making? Is there space for meaningful participation of the scientific community, teachers, students, parents and local communities What safeguards are in place to prevent undue influence or conflicts of interest in curriculum development and content selection, including by the private sector? Please provide concrete examples.
Scotland’s Curriculum Improvement Cycle is currently in the early stages as a result of recommendations from the 2021 OECD Review of Scottish Education. Groups of ‘experts’ review subjects, co-ordinated by Curriculum Scotland. Children and young people are not currently included in these groups. 
However, MSYPs felt young people should be involved with curriculum design and improvement at a national, regional and local level. Through young people’s meaningful participation, there is a mechanism for improving the learning experience. Nationally, young people wanted to have direct involvement with national education organisations to feed in their views. They felt this would improve the curriculum to suit young people’s needs.   
At a school-level, young people felt it was straightforward to involve young people in evaluating what they enjoyed and whether the teaching style was effective. Young people felt existing democratic structures like pupil parliaments and pupil councils could be used to facilitate this. 
MSYPs were insistent that all young people should have the opportunity to share their views on curriculum improvement and that it was not a self-selecting, or indeed teacher-selected, group of young people. MSYPs thought it was important to capture the diversity within schools in relation to learning styles and levels of interest (both in school and in individual subjects).  

Pedagogy and classroom learning:
Which pedagogical approaches are officially required or encouraged, and how do these align with human rights aims such as inclusion, participation, dignity, non-discrimination and learner-centered education? 
How is pedagogical freedom in teaching ensured? Are there mechanisms for dialogue and feedback from students and parents to meaningfully shape instructional practice, without undue interference? 
Young people are keen for a two-way discussion with teachers to improve their learning experience. They perceived teachers and school staff to be reluctant to engage with young people as they “think they’ll be lectured to.” Formalised democratic structures like pupil parliaments were seen as important for achieving meaningful participation.  
MSYPs identified project-based learning and informal learning through youth work to be learning styles they found most engaging. Informal learning through youth work was important for gaining “skills you don’t learn in the classroom like navigating, referencing”, and subject-specific knowledge.  
Project-based learning was felt to motivate young people more as there’s a shared goal and the learning was “exciting and different”. Incorporating different learning styles and methods, such as complimentary trips, into one topic was seen as important for supporting young people who learn in different ways. Young people felt a lack of teacher knowledge and training on project-based learning was the reason for limited implementation. Young people acknowledged it was important – and beneficial to young people - to ensure non-contact time for teachers to allow for professional development and planning.  

Student assessment:
How are assessment systems aligned with the aims of education under international human rights law? Please describe the balance between holistic, formative and flexible approaches and more standardised or high-stakes assessments.
Most young people in our consultation felt student assessment was too heavily weighted towards exams.  Young people feel the focus on exams and assessments means that there is less time for the development of ‘soft’ and practical life skills. 
“A less stressful alternative is urgently needed to the failing, overstretched exam system. Assignments were a good step, however the way they have been set up for most subjects (i.e. written up under exam conditions so it is just a memory game, teachers being unable to provide necessary feedback, and none of the other course work being reduced - therefore causing an overwhelming level of content to learn in one year[...] was poor and this also needs to be [rethought].”
Young woman aged 14-17, Lothian  
Project assignments were perceived to be a better assessment method for some young people. They allow young people to “explore what you’re passionate about” and participants believed they were structured more efficiently. It was seen as beneficial that there was generally a more even split (for final grades) with assignments and with a longer timeline for completion. The disadvantages were seen as subjective marking, and difficulties with identifying AI input.  
Young people told us that learning is much more than assessments, and so much more than passing the assessment. They want schools to think more about the life skills that young people want to build and how this can be woven holistically into the curriculum and assessment methods.

To what extent do current assessment practices safeguard against discrimination, excessive standardisation and cultural assimilation? Please provide examples of measures taken to ensure fairness for learners facing linguistic, socio-economic, disability-related or geographic barriers. Do you have examples of local, culturally grounded or community-developed approaches to defining and evaluating successful learning?
Although Scotland does have processes in place designed to support young people with different needs and circumstances, such as individual support plans, an appeals process for assessments, and allowance for extenuating circumstances, young people are clear that exams generally do not help young people with additional support needs or disabilities to showcase their knowledge and skills. 
“As a young person with dyslexia my qualifications were negatively impacted by the current system of exams as people living with dyslexia are put at a hugely unfair disadvantage [...] all my family and teachers agree that my grades would be much higher, and much more of a representation of myself as a learner if there was the option of continual assessment. This outdated system will negatively and wrong effect my employability throughout my life.” 
Young man aged 14-17, South Scotland

“The system assists those who thrive in stressful conditions like exams and exam leave and provides no help to those who are struggling or already struggling with stress and is especially no help to those with neurodiversity.”
Young man aged 14-17, Glasgow

“Not everyone learns the same way, and it is wrong to judge someone based on grades as they may have tried hard but their brain doesn't work like the educational system wants it to.”
Young woman aged 14-17, North East Scotland
How do assessment practices support the dignity, motivation and well-being of all learners and educators? Are there known pressures, unintended consequences or forms of stress linked to examinations or inspection regimes?
The adverse effect of exams and assessments on young people’s mental health has been a theme throughout SYP’s work on education, especially since the COVID-19 pandemic. Young people in all regions of Scotland report a high level of stress and anxiety as a result of the pressure of exams.
“Exams are crushing mental health.”
Young woman aged 14-17, South Scotland

“Students having to depend on particular exam results to get in to say uni[versity], as it is the most common route, hits an extreme amount of pressure on them. This is a lot of students’ downfall as the pressure can often make them so overwhelmed that they may procrastinate and not be able to perform to their best ability, therefore not truly reflecting their capability and possibly preventing them from furthering their education.”
Young woman aged 14-17, South Scotland


	Registered in Scotland: SC227548 | Scottish Charity Number: SC032662



image.png




